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ABSTRACT 

This report describes an early intervention prograa 
designed to prevent first graJe failare. It inc lades an explanation 
of the prograa*8 objectives, activities, evaloRtion, and findings; 
short saaaaries of the prograa* s background, content, cost 
effectiveness analysis, and evaluation procedures; and the 
conclnsions and recoaaendations of a four-aeaber validation teaa. 
(SET) 
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This project is one of the Florida Elp:,i^,ntarv' and Secondarj^ 
Fducatioii Act^ Title Til projects validated as innovative, 
effective, cost-effective, and e:xportable during 1973. Th 
infonnation which follows lias been excxsed from the projec 
validation report and is conposed of 

(1 ) an abstract iec.turing the focus of the 
project, the objectives, the activities, 
the evaluatiOT, and the findings j 

(2) a summary of the project for export fibility . 
featuring an introduction, the context of 
the program, a program description, a cost-^ 
effectiveness fjnalysis, and a description 

of the evaluation procedures! and 

(3) the cctnclusionri and recommendations of the 
four member, out-of-state validation te.am 
on -innovat^iveneso . effectiveness/success, 
cost effectiver^es3> and G:q)oi*tabilityo 

For additional information, niease contact the pr<:jjoct 
staff indicated on the folL 5 page. 
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'ABSTRACT ] - f \^ 

4 ' ! ' : / . 

FOCUS : TheVpurpose of the project was to develop an early-identi- 
fication, early intervention progr^ to- prevent first grade faijlure. 
Historically' fifteen to twenty percent of the fi^r^t -grade ^population 
experience learning problems in the conventional classroom, ^ resulting 
in a first grade retention rate that is ^higher than in any othe^r 
grade • To achieve the stated, purpose, the project ht\s focused jatteii- 
tion on:- the learner — how to bestj diagnose his instructional needs; 
the teach€r--how she can be better trained to iQ^et student nee4s; 
and the learning environment-- how It can be orgai^ized' to faciliitate 
a diagnostic-prescriptive instmctional program. i ' 

OBJECTIVES t The major objectives i>f the project | were: 

The learner will develop pr^eading percei^tual, 
cognitive and languagi* skills which will enable ; 
him. to respond to instruction and to learn to I 
read. ' ^ 

The teachers who receive special training will 
demonstrate competencies in diagnostic-prescriptive 
teachijig skills indicated by their ability to select 
appropriate instruct ion> individualize learning 
tasks 3 and develop a productive learning environ- 
ment for "high-risk" ^students. 

Each project classroom will be established, as an n 
all day primary learning laboratory which provides 
w appropriate envi-rbnment for indivi<teapl-4md small 
grou^ instruction and independent learning activiites- 



The fiearner: 



The 



Teacher: 



The Learning 
Environment : 



/CTI' /ITlfeS : Major G'jt iviti.es to achie;ve the o:.Jec:tives included: 

1. Development of £,r tssessmpnt battery to diagncse prereading 
perceptual studf-ri>. needs. / 

2. Development of taped stening Jestsons to build students' 
cognitive and Ifanrjuage skills. ^ 

3. Development of an m.^ervice prograra . r teachers and aider, 
inclvdi]ig work:,hops and individualized on-site afisistance 
and support to enhance insw^hts and skills, 

h. Development t)f classrcom organize .j techniques which 
include needs f^iroapin^ of students, physical arrangement 
of •^"la^B to acoommodate learning centers, and the usf of 
key-coded instructional materials. 

5. Development and prescript ive use of instructional met+iods 
and materials which are appropriate to the learning style 
and learning needs of students. 

EVALUATION : Second year evaluation strategies included: pre- and 
post-testing of matched samples of control and experimental classes 
on a standardized preieading battery and a test of cognitive abili- 
ties, anc* a compfirison of x)03t-test scores on standardized measures 
of reading achievement. Also growth in self-concept and attitude 
toward schocL was measured. Evaluation of teacher and learning 
environment objectives was accomplished with rating by an outside 
expert observer using performance based observation checklists - 

FIMDINGS : Data for second year of operation show greater ge.ins for 
project "over contro]. students in both the prereading and cognitive 
abilities tesLfl^ despite the generally higher risk prediction of 
the project stiidcnts. In addition, pnoject reading achievement 
exceeded exp>ectations for high risk students. Project teachers 
evi|lenced maxKed ga»^s in observed performance of diagnostic-pre- 
scriptive teaching skills. Aiaong the unique features of this first 
gra<ie failure prevention program were: 

1. The focus on the prevention, in contrast to the remediation 
of academic failure. 



2. The creation of a learning environment which facilitates e 
diaffnosti c-prescriptive instructional program. 

3. The use of an asseasment battery to identify pupils' epscific 
prereading perceptual needs'. 

h. The dcvelopoaent of a key-coded catalogue of Instructional 
aatjerieilfl to guide teacher planning. 

5- The do-^lopmen't and production of n variety of learning activities 
and materials which support the instructional program. 

6, The focuj on building positive ftudfent self-concept and imrroving 
attitude tovard school by. providing success-oriented learning 




experiences. 



EXPORTABILITY OF PROJECT 



A. INTRO DUCTIO N 

Failure to learn to read has be^n the rnajor reason for failure in 
first grade. In addition, the rate of failure in first gnade 
exceeds that of any other grade in the elementary school. As a 
consequence of these factors, a program which is effective and 
not cost prohibitivv? in reducing the rate of failure and 

increases in chances for success in first grade appears to have 
an attraction for adoption by a school district. Not only are 
short term gains an .advantage for a school district in terms of 
enhancing emotional effects on a pupil and his family, but the 
savings to a school system is substantial. In the '1971 -72 school 
year the percentage of first grade failure in the State of 
Florida wa9 6.60%. In 1970-71 it was 6.96%. In the 1970-71 
school yea:-^ Dade County Promoted 17*890 first graders and 
retained 1 J46^ a 6.0% failure rate. Based on the actual 
ADA pupM expenditure of $950.00 in the 1970-71 5ichool year, 
the exact cost of having those pupils repeat was $1,088,700.00. 

B. C ONTEXT OF PROGRAM 

The Dade County Schools represent the nations sixth largest school 
system. It functions as a county unit. The aaministrati ve staff 
includes seven are^i superintendents, one for Mch of the decentralized 
geographic areas and one for district adult and high school 
technical and vocational program. The Dade County School Board 
employs more than 17,000 full-time persons and has an annual 
budget for the system of approximately $287,000,000. 

Among the positive considerations for adoption is the ease of 
utilization of ^regular rtonr^al space requi laments for any classroom 
and tne need foV very Tittle extra expenditure of funds for 
capital outlay. Rechanneling of noniial expenditures for vcapital 
outlay and for instructional materials may be needed for adoption. 
Of special consideration is the need for a full-time paraprofessional 



aide per project teacher and the support personnel necessarv for 
needed inservice staff development. ' 



PROGFWI DESCR?PT10N 

The scope of the program involved whi te-bl ack-spani sh language 
origin-children who had needs to achieve successfully, to main- 
tain or develop a positive self-concept and to relatf^ acceptably 
to others. In addition the teachers involved in the program 
needed special training in (a) the strategies which are effective 
for initial teaching, (b) haw' to reinforce skills, (c) how 
to provide for proper pe(t:1ng'of instruction, (d) how to organize 
data for ease of retrievabi 1 ity , (e) how to write instructional 
prescriptions, and (f) how to organize materials for immediate 
availability and individualization of instruction. 

Careful planning and organization of furniture, equipment, and 
diagnostically prescribed instruction afrid learning resources are 
necessary to create a prin.ary learning laboratory which provioes 
a full-time instructional program for children whose prognosis 
at school entrance is predicted as high risk toward academic 
failure. 

An inservice program series was designed to be competency-based 
to (a) meet expressed nee<j% ^identified by teachers and (b) 
relate to the identification and instruction of high risk 
children in the program. The paraprofess^onal aides are 
included in inservice sessions with teachers to gain a basic 
understanding of the goals of the program ar d the nature of 
thei r supporti ve roles. 

The facilities used were varied, ranging from outmoded but usable, 
to new facilities. All were cur^'^ntly used as regular primary 
classrooms. 

All necessary materials and equipment to develop the project were 
purchased by project funds. A hexagpnal listening station was 
the single expensive piece of capital outlay expenditure. Other 
capital outlay was for purchase of A-V eiuipmeot to be used 
exclusively within the project. Materials purchase included a 
variety of commercially produced instructional, resources. 

The project budget has included decreases in capital outlay as 
was expected. The wide variety of instructional materials 
purchased each year suited the needs of innovative experimentation. 
Refinements in the three years hr)ve led to the developnient of 
minimal lists of equipment and materials. 



D, COST EFFECTIVENESS ANALYSIS 



Developmental costs were totally borne by tke LEA as a function 
of on-going program planning and development. Start-uo costs 
included the purchasie of some items of equipment and materials 
whi^ch need not be dupTicatr^d by an adopter. The operational costs 
in excess of that which an LEA normally expends per-pupil are 
those for the services of a paraprofessional aide and that which 
is required to provide additional staff to reduce the pupil- 
teacher ratio to about 20:1, and tc provide for the services of 
specialists to coordinate the project and tc Implement necessary 
inservice and evaluation activities. 



E . EVALUATIOf' 

In the first year of operation no control population existed. For 
the second year of project funding a wi thin-school control group 
existed. For the third year an independent outside control group * 
was used. -Pre-post testing on intel ligence^ reading achievement, 
self-concept and attitude toward school indicated gains made by 
experimental groups generally exceeded the controls during the 
second year of the project. The results of third year funding 
period are not available at this writing. Criterion referenced 
ctssessments and reading 'Achievement tests on pro^'^^ct children 
indicated continuous growth in the acquisirion o. prereading and 
reading skills. 

Controls will be evaluated at end of school year. Recommendations 
of on-site visitors; were incorporated in project program each year 
and the des'ign has been refined to include a more clearly delineated 
manageioent and systematic approach to reading instruction o^ the 
high risk ^upil * 

The development of a group assessment technique rather thai an 
individual clinical evaluation represents a major, unanticipated 
outcome. This has led to a more economical (tine and resources) 
approacFi to diagnosis of learning needs. It nas gained widespread 
ise within the LEA and dissemination outside the LEi^\. The creation 
of games and instructional activities which include self-correcting 
features as well as total response modes has also been an 
unanticipdted result, The creative use of audio-taped story books 
and follow-up activities add a unique dimension to the project's 
innovative approach to instructiortr 

CONCLU SIO NS AND RECOMMENDATIONS j 

A. INNOVATIVENESS ' . 

* The validaVfofi team supports tHe Ll-J\ and SE^ claim that the project 
, concepV and rationale far ix^oducts, proctdurfes and staff configuration 
t,are innovative.- 



B . EFFEt:TIV ENESS /SUCCESS 

Although systematic and comprehensive evaluation has been 
difficult due to staffing and other problems, it 's felt that 
the current (19*^2-73) evaluation design is more adeqL ^te than 
those of the first two years. 

Concerns for tne evaluation strategy include: the need for 
impru'Mng specification uf objectives; systeniauizi ng procedures 
for collecting and processing data; and the need for tests of 
' reliability ^or some of the instruments used. 

The validation team feels that the changes desired in teachers 

and learners have 9<ibstanti al ly occurred and that project objectives 

ire being reached. 

C . COST EFfr CTIVENES S A NALYSIS/ECONOMICAL 

Because of the nature of the validation instrument and because of 
sorrii^ differences between the procedures ui.ed by the LEA in the 
accounting of local and ESEA Title III funds, it was difficult 
to make adecj^uate cost effectiveness analysis comparisons. 

The validation team feels that even though costs per child seemed 
highv the project outcames were also high. Also, as much of 
this represented the costs of development, which do not 
necessarily have to be borne by an adopting agency, the team 
feels that the project can be replicated at moderate cost. 

D. EXPORTABIL ITY 

Project materials indicate a need for extensive staff development. 
Project teachers require and display curriculum knowledge ^nd 
diagnostic skills in excess of that found in other classroom 
teachers. However, proc3Sses iised to achieve this e.\pertise are 
presently not well documented, making it difficult for an 
adopting agency to develop similar levels of skill. It is 
recoriipended that the project staff cOirplete the "Procedu^^es Manual" 
afid include descriptions of inservice activities, process 
specifications and teacher ot>je^tives. 
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